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1. Introduction 
Multilingual acquisition considered as “the acquisition of languages other than the 

first or second” is becoming a common process in the European context. In fact, the 

increasing links among European and world countries as the result of historical, political, 

economic and technological development have produced the need to use languages of wider 

communication, mainly English, which are not always the language or languages of one’s 

own community. Within this context, the revitalization and use of autoctonous minority and 

regional languages in the public domain also contributes to the development of individual 

multilingualism in European regions such as Catalonia, Galicia, Frisia, the Basque Country, 

Brittany, Wales or Ireland. Social phenomena such as immigration also contribute to the 

development of minority communities who need to acquire more than two languages.  

Multilingualism and multilingual acquisition are often considered as simple variations 

of bilingualism and second language acquisition and “second language acquisition” (SLA) 

tends to be used as a cover term to refer to “any language other than the first” without taking 

into consideration the number of other non-native languages known by the learner (Sharwood 

Smith, 1994: 7). In fact, multilingual acquisition is more complex than second language 

acquisition because it implicates all the factors and processes associated with second language 

acquisition as well as unique and potentially more complex factors and effects associated with 

the interactions that can take place among the multiple languages being learned, and the 

processes and effects of learning them. There is also more diversity and complexity in 

multilingual acquisition as compared to second language acquisition if we consider other 

factors such as the age when the different languages are acquired, the environment in which 

each of the languages is acquired, or the typological distance among the languages involved. 

The diversity and complexity of multilingual acquisition produce situations which are unique 

in language acquisition and they justify the need to conduct research in order to identify the 

specific characteristics of multilingual acquisition.  
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It is generally thought that bilingualism exerts a positive influence on third language 

acquisition and most research studies in this area prove this influence (Cenoz & Valencia, 

1994; Thomas, 1988; Lasagabaster, 1997) but specific research on the processes involved in 

multilingual acquisition is still preliminary (Cenoz & Genesee, forthcoming). 

One area of research in multilingual acquisition is the analysis of cross-linguistic 

influence, that is the effect of L1, L2 (L3 or Lx), on the acquisition of an additional language. 

Although research in the area of cross-linguistic transfer in multilingual acquisition is still 

preliminary, the results of some research studies indicate that cross-linguistic influence can be 

affected by the linguistic distance among the languages involved (Bild & Swain, 1989). There 

is evidence for cross-linguistic transfer in multilingual acquisition when the languages 

involved are similar with respect to phonetics, vocabulary and syntax (Möhle, 1989; 

Singleton, 1987). For example, learners of French and English who have already acquired a 

non-Indo-European first language tend to transfer vocabulary and structures from other Indo-

European languages they know rather than from their first language (Ahukanna, Lund & 

Gentile, 1981; Bartelt, 1989; Ringbom, 1987; Singh & Carroll, 1979). It has also been 

suggested that transfer is more likely from the first language than from later-learned 

languages (Ringbom, 1987). Cross-linguistic influence has also been found in the case of oral 

language skills acquired in informal settings (Williams & Hammarberg, 1997). The results of 

the studies on cross-linguistic influence in multilingual acquisition indicate that typological 

distance and L1 can be important factors that influence mutilingual acquisition but more 

research comparing typologically unrelated languages is needed in order to confirm these 

premilinary findings. 

This paper reports the results of a research project on cross-linguistic influence in 

multilingual acquisition conducted in a Basque school where English is taught as a third 

language to native speakers of Basque and Spanish. Specifically it aims at answering the 

following research questions i) Are there any differences in oral production in English when 

the results obtained by subjects with different first languages (Basque, Basque and Spanish or 

Spanish) are compared?; ii) Are oral production scores in English different at different ages? 

iii) Is cross-linguistic influence affected by L1 or by typological distance? iv) Is cross-

linguistic influence affected by age? 
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2. Method  

2.1. Sample 
Participants were 90 elementary and secondary school students in a Basque school 

where Basque is the language of instruction. All the students were also exposed to Spanish, 

the majority language at the community level, and also study Spanish as a school subject. 

English is taught as a third language and it is nowadays introduced when children are in 

kindergarten at the age of four. In previous years English was introduced at a later age in the 

third (7-8 years old) or the sixth grade (11-12 years old) of elementary school. All the 

participants in this study were in their fourth year of English but instruction in English had 

started at different ages as it can be seen in the following table: 

 

TABLE 1 

 Age Male           female Years of english 

Grade 2 7.35 16                  14 4 

Grade 6 11.3 13                  17 4 

Secondary 14.2 14                  16 4 

 

Some students use Basque at home and others Spanish, or Basque and Spanish, but 

Basque is the main language of communication at school and the language of instruction for 

all subjects except Spanish and English language arts. Basque is the first language for 44% of 

the students, Spanish is the first language for 23% of the students and the rest of the students 

(32%) have both Basque and Spanish as their first languages.  

 

2.2. Instruments 
All the students were asked to tell the wordless picture story ‘Frog, where are you?’ 

(Mercer Mayer, 1969) in English. This story consists of 24 pictures and it has been used in a 

large number of contexts with different languages both with children and adults (Berman & 

Slobin, 1994). Several corpora of oral productions based on this story are also part of the 

Childes project data base (MacWhinney, 1991).  

Participants also completed a background questionnaire which included questions on 

the knowledge and use of Basque in their social networks. The stories were told individually 

to a native speaker of English and the questionnaries were completed in groups in one of the 

class sessions. All the frog stories were audio and videotaped and independently scored by 

two evaluators who used scales ranging from 1 to 10 for pronunciation, vocabulary, grammar, 
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fluency and content. The frog stories were also transcribed according to the CHAT 

conventions and analyzed using the CLAN program. Further statistical analyses were carried 

out using the SPSS statistical program.  

 

3. Results 
In order to answer the first two research questions several Oneway analyses of 

variance were carried out and the results are presented in figures 1 to 4. Data on the influence 

of L1 and age on oral production are given in tables 2 and 3. 

In order to compare the results of oral production in English obtained by subjects with 

different first languages two Oneway analyses of variance were carried out (figure 1 and 2). 

In the first analysis the means obtained in the five scales of oral production by subjects 

grouped according to their L1 are presented. In figure 2 the number of words (tokens) and the 

number of different words (types) produced by the three groups are given.  
FIGURE 1
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The results of the Oneway analyses indicate that there are no significant differences 

when the means obtained for pronunciation (F=.346; S=.70), vocabulary (F=.038; S=.96), 

grammar (F=.29; S=.74), fluency (F=.39; S=.67) and content (F=.86; S=.42) are compared. In 

fact, the three groups classified according to the subjects’ first language (Basque, Spanish or 

both) do not obtain significant differences in oral production. 
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FIGURE 2

TYPE/TOKEN ACCORDING TO L1
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The results of the Oneway analyses indicate that there are no significant differences 

for the number of tokens (F=.30; S=.73) and types (F=1.05; S=.35) when the three groups 

classified according to their first language are compared. 

 
FIGURE 3

ORAL PRODUCTION AT DIFFERENT AGES
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In order to answer our second research question the subjects were grouped according 

to their grade and the means corresponding to the five scales used to evaluate oral production 

(figure 3) and the number of words and different words (figure 4) were compared. 

The oneway analyses indicate that the differences between the means are significant 

for pronunciation (F=8.20, S=.00), vocabulary (F=27.47, S=.00), grammar, (F=52.35, S=.00), 
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fluency (F=41.54, S=.00) and content (F=61.84, S=.00). It can be observed that the lowest 

scores correspond to grade 2. Secondary school students obtained higher scores in fluency and 

content and grade 6 students in pronunciation but the mean differences between these two 

groups are not significant. 

 
FIGURE 4

TYPE/TOKEN AT DIFFERENT AGES
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The results of the Oneway analyses indicate that there are significant differences when 

the mean number of tokens (F=13.09, S=.00) and types (F=51.43, S=.00) corresponding to the 

three age groups are compared. Once again the lowest scores correspond to grade 2 and the 

differences between grade 6 and secondary school students are not significant. 

In order to know if students were influenced by their mother tongue and by 

typological distance when telling the story in English all the cases of cross-linguistic 

influence were classified according to the subject’s mother tongue. The data in table 2 reflect 

the number of subjects who transfer from Spanish, Basque and Spanish/ Basque.  
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TABLE 2 

L1 N Transfer from Spanish Transfer from Basque and 
Spanish 

Transfer from 
Basque 

 
 

Spanish 
 

Basque & 
Spanish 

 
Basque 

 
21 

29 

40 

N                 % 
 

7               0.33 
 

9               0.31 
 
 

16              0.40 
 

N                 % 
 

5               0.24 
 

6               0.20 
 
 

9               0.22 

N                 % 
 

2               0.09 
 

1               0.03 
 
 

3               0.07 

 

It can be observed that the highest percentages correspond to transfer from Spanish or 

from Basque/Spanish, independently of the subjects’ mother tongue. All the groups present 

fewer cases of transfer from Basque. Some examples of transfer according to the subjects’ L1 

are the following: 

L1 Spanish  

1. Boy is poniendose jacket (24) (Spanish) 
2. the dog find a hori.... the dog find este (85) (Basque and Spanish) 
3. Mikel is the jacket ipini and the dog is... (22) (Basque) 

 

L1 Basque and Spanish 

4. the frog salta de house (12) (Spanish) 
5. dog this a ventana and.........../......and dog this a water gainean (19) (Spanish and Basque) 
6. in a top zuloa (38) (Basque) 
 

L1 Basque 

7. and the frog se había ido a casa (23) (Spanish) 
8.the boys sleep y and frog...... the next day the boys esnatu (51) (Spanish and Basque) 
9. nola esaten da ura? (14) (Basque) 

 

In order to answer our last research question we compared the number of subjects who 

transfer from Spanish, Basque and Spanish/Basque once students had been grouped according 

to the grade they were enrolled at school.  

 

TABLE 3 
SCHOOL 
GRADE N Transfer from Spanish Transfer from Basque and 

Spanish 
Transfer from 

Basque 
 
 

Grade 2 
 

Grade 6 
 

 
 
30 

30 

N                 % 
 

5               0.38 
 

14              0.63 
 

N                 % 
 

5               0.38 
 

6               0.27 
 

N                 % 
 

3               0.23 
 

2               0.09 
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Secondary 30 13              0.56 
 

9               0.39 1               0.04 

 

It can be observed that although the highest percentages correspond to transfer from 

Spanish or from Basque/Spanish, Grade 2 subjects also present a high proportion of transfer 

from Basque. Some examples of transfer according to the subjects’ age are the following: 

Grade 2 

10. ...y the dog is look the frog (5) (Spanish) 
11. and look que not is basoa .............. le dice listen dog (17) (Basque and Spanish) 
12. and frog taza baten tazatik (13) (Basque) 

 

Grade 6 

13. ...he is of the su house (33) (Spanish) 
14.Erik see ez dagoela the frog ......the reindeer jump a the floor (46) (Basque and panish) 
15 the boy is entzun the frog (50) (Basque) 

 

Secondary 

16. and the bees seguir the dog (69) (Spanish) 
17. and she aurkitu .....the frog se queda en el bosque (78) (Basque and Spanish) 
18. they hear frogs’ sonua (86) (Basque) 

 

4. Discussion 
The results of this study indicate that there are no differences in oral proficiency in the 

third language when the oral production scores of subjects with Basque, Basque/Spanish or 

Spanish as a L1 are compared. Therefore, native speakers of Basque, a typologically distant 

language, do not present disadvantages in oral production in English and they obtain similar 

results to native speakers of Spanish. It is important to point out that all the subjects in our 

sample can be considered bilingual, independently of their L1, because they are competent in 

Basque, the language of instruction, and in Spanish, the majority language in the Basque 

Country. Previous studies in which the results of monolinguals (Spanish) and bilinguals 

(Basque, Spanish) in the acquisition of English as a L3 have been compared confirmed the 

advantages of bilingualism in third language acquisition (Cenoz & Valencia, 1994; 

Lasagabaster, 1997). The present findings indicate that there are no differences in oral 

production in English among bilingual learners (Basque-Spanish) with different first 

languages (Basque, Spanish, Basque/Spanish). 

The analysis of cross-linguistic influence also indicates that native speakers of Basque 

and Spanish borrow more lexical terms from Spanish than from Basque, independently of 

their L1. These results support previous findings (Ahukanna, Lund & Gentile, 1981; Bartelt, 
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1989; Ringbom, 1987; Singh & Carroll, 1979) because transfer from a Indo-European 

language (Spanish) is preferred to transfer from a non-Indo-European language. They also 

prove that the effect of first language is less potent that typological similarity between the 

languages.  

The results of this study indicate that children who have received the same amount of 

instruction in English at different ages present different results. The youngest group (grade 2) 

obtained the lowest scores in oral production but the other two groups obtained similar 

results. Even though more research is needed in this area, these results can be attributed to the 

different stages of cognitive developement. Younger learners also present differences when 

compared to the other two groups because they borrow a higher proportion of terms from 

Basque than the rest of the learners. Younger learners seem be less aware of typological 

distance than older learners. 

This study confirms previous studies on typological distance in multilingual 

acquisition and it proves that lexical cross-linguistic influence can be affected by age. 

Nevertheless, more studies of multilingual acquisition involving Indo-European and non-

Indoeuropean languages are necessary in order to get more data on cross-linguistic influence 

at different stages of the acquisition process or cross-linguistic influence in other areas such as 

phonetics, syntax or pragmatics. 

 

References 
Ahukanna, J.G.W, N.J. Lund, J.R. Gentile (1981), “Inter- and intra-lingual interference effects 

in learning a third language”, Modern Language Journal 65, 281-87. 

Bartelt, G. (1989), “The interaction of multilingual constraints’, in H.W. Dechert, M. Raupach 
(eds.), Interlingual Processes, Tübingen, Gunter Narr, 151-77. 

Berman, R.A., D.I. Slobin (1994), Relating Events in Narrative: A Crosslinguistic 
Developmental Study, Hillsdale, NJ, Erlbaum. 

Bild, E.R., M. Swain (1989), “Minority language students in a French Immersion programme: 
their French proficiency”, Journal of Multilingual and Multicultural Development 10, 
255-74. 

Cenoz, J., F. Genesee (forthcoming), “Psycholinguistic perspectives on multilingualism and 
multilingual education”, in J. Cenoz, F. Genesee (eds.), Beyond Bilingualism: 
Multilingualism and Multilingual Education.  

Cenoz, J., J.F. Valencia(1994), “Additive trilingualism: evidence from the Basque Country”, 
Applied Psycholinguistics 15, 195-207.  

Lasagabaster, D. (1997), Creatividad y conciencia metalingüística: incidencia en el 
aprendizaje del inglés como L3, Ph.D. thesis, UPV/EHU. 



ACTAS DO I SIMPOSIO INTERNACIONAL SOBRE O BILINGÜISMO 287

MacWhinney, B. (1991), The CHILDES Project: Tools for Analyzing Talk, Hillsdale, NJ, 
Lawrence Erlbaum.  

Mayer, M. (1969), Frog, where are you?, New York, the Dial Press. 

Möhle, D. (1989), “Multilingual Interacion in foreign language production”, in H.W. Dechert, 
M. Raupach (eds.), Interlingual Processes, Tübingen, Gunter Narr, 179-94. 

Ringbom, H. (1987), The Role of the First Language in Foreign Language Learning, 
Clevedon, Multilingual Matters.  

Sharwood Smith, M. (1994), Second Language Learning: Theoretical Foundations, London, 
Longman.  

Singh, R., S. Carroll (1979), “L1, L2 and L3”, Indian Journal of Applied Linguistics 5, 51-63. 

Singleton, D. (1987), “Mother and other tongue influence on learner French”, Studies in 
Second Language Acquisition 9, 327-46.  

Thomas, J. (1988), “The role played by metalinguistic awareness in second and third language 
learning”, Journal of Multilingual and Multicultural Development 9, 235-46. 

Williams, S., B. Hammarberg (1997), L1 and L2 influence in L3 production, Stockholm 
University, Centre for Research on Bilingualism. 


	PRINCIPAL
	PRESENTACIÓN
	PRESENTATION
	ÍNDICE / INDEX
	1. A CONSTRUCCION DA IDENTIDADE NAS COMUNIDADES BILINGÜES / THE CONSTRUCTION OF IDENTITY IN BILINGUAL COMMUNITIES
	LE BILINGUISME DES JEUNES ISSUS DE L’IMMIGRATION PORTUGAISE EN FRANCE
	CONFIGURACIÓN COMPLEJA DE LA IDENTIDAD ETNOLINGÜÍSTICA
	CONSTRUCTING DIFFERENT ETHNIC IDENTITIES: SYMBOLIC VALUES, LINGUISTIC IDEOLOGIES AND LANGUAGE MAINTENANCE IN A HUNGARIAN AMERICAN IMMIGRANT COMMUNITY (NEW BRUNSWICK, NJ)
	LE PORTUGAIS EN CONTEXTE D’IMMIGRATION EN FRANCE
	PUREZA E (DES)LEALDADE LINGUÍSTICAS NA IDEOLOGIZAÇÃO DAS CONDUTAS DE FALA NA GALIZA
	REDES DE RELACIÓN SOCIAL, USOS LINGÜÍSTICOS E IDENTIDADES NUN NÚCLEO RURAL GALEGO
	O PAPEL DA LINGUA NA CONSTRUCCIÓN DA IDENTIDADE GALEGA DURANTE A ÉPOCA REXIONALISTA (1875-1916)
	“TO SPEAK A FOREIGN LANGUAGE IS TO DEPART FROM YOURSELF”: LATE BILINGUALISM AS (RE)CONSTRUCTION OF IDENTITY
	L’EUROPE : MÉTISSAGES LINGUISTIQUES ET PROJET D’UNE NOUVELLE IDENTITE
	COMPRANDO LEITUGAS, LEITUGHAS E LECHUGHAS. REFORMULACIÓNS E NEGOCIACIÓN DE IDENTIDADES NA FEIRA
	O PAPEL DA IDENTIDADE ÉTNICA E DA VITALIDADE ETNOLINGÜÍSTICA SUBXECTIVA (VES) NA CONFIGURACIÓN DA CONDUCTA LINGÜÍSTICA EN GALICIA
	LANGUE ET IDENTITE EN SITUATION MIGRATOIRE: IDENTITE ETHNIQUE, IDENTITE LINGUISTIQUE "À CHACUN SON BAMBARA"
	BILINGÜES ENTRE MONOLINGÜES. CONTRIBUCIÓN Á IDENTIDADE BILINGÜE EN GALICIA
	IDENTIDAD CULTURAL Y LINGÜÍSTICA EN GALICIA
	BILINGUALITE: UNE REPONSE AU DEVELOPPEMENT CULTUREL
	THE CONSTRUCTION OF CATALANIST IDENTITIES: GROUP HISTORY AND INDIVIDUAL PRACTICE

	2. IDENTIDADE E XÉNERO / IDENTITY AND GENDER
	ESTILO CONVERSACIONAL Y USOS BILINGÜES EN LA COMUNICACIÓN INTERGÉNEROS
	XÉNERO E DISCURSO: USOS BILINGÜES NO ESTILO CONVERSACIONAL FEMININO E MASCULINO
	THE SOCIAL CONSTRUCTION OF IDENTITY AMONG BANGLADESHI WOMEN IN BIRMINGHAM, UK
	HORS DU HAREM LINGUISTIQUE: IDENTITE ET LANGUES D’ECRITURE CHEZ LES ROMANCIERES MAGHREBINES
	A IMAXE DA MULLER NA FRASEOLOXÍA GALEGA E ESPAÑOLA: ACHEGAMENTO LINGÜÍSTICO Á DOBRE IDENTIDADE FEMININA EN GALICIA
	AN EXPERIMENTAL STUDY OF BILINGUAL COUPLES' COMMUNICATION

	3. ADQUISICIÓN BILINGÜE E LINGUAXE INFANTIL / BILINGUAL ACQUISITION AND CHILD LANGUAGE
	CONCIENCIA METALINGÜÍSTICA INFANTIL ACERCA DO GALEGO NUN MEDIO URBANO
	COMPORTAMIENTOS PSICOSOCIALES EN DOS MUESTRAS DISTINTAS DE ADULTOS QUE APRENDEN EL EUSKERA COMO LENDUA SEGUNDA, EN RELACIÓN CON SU COMPETENCIA LINGÜÍSTICA
	APROXIMACIÓN AL ESTUDIO DE LAS HABILIDADES LÉXICAS DEL BILINGÜE: ANÁLISIS DE UN CASO CATALÁN-CASTELLANO
	THE INFLUENCE OF BILINGUALISM ON MULTILINGUAL ACQUISITION: SOME DATA FROM THE BASQUE COUNTRY
	CONTRIBUTION À L’ÉTUDE DE LA DYNAMIQUE DU SYSTÈME VOCALIQUE EN LANGUE MATERNELLE EN SITUATUION DE BILINGUISME RÉCESSIF; UNE ANALYSE DE CAS
	LA ADQUISICIÓN DE LOS CASOS DEL EUSKARA (LENGUA VASCA) Y DE LAS PREPOSICIONES DEL CASTELLANO POR UN NIÑO BILINGÜE
	BILINGÜISMO Y ADQUISICIÓN TEMPRANA DEL LENGUAJE: PROCESOS FONOLÓGICOS EN EL CONTACTO VASCO / ESPAÑOL
	IMPERATIVOS EN EL LENGUAJE DE NIÑOS BILINGÜES
	PRELINGUALLY DEAF PUPILS AND DUTCH SYNTAX: A RECEPTIVE LANGUAGE STUDY
	THE ACQUISITION OF VERBAL MORPHOLOGY BY YOUNG SECOND LANGUAGE LEARNERS IN A MULTILINGUAL EDUCATIONAL CONTEXT
	ESTILO DE HABLA DE LOS PADRES SORDOS EN LAS INTERACCIONES CON SUS HIJOS DENTRO DE LA COMUNIDAD SORDA
	FOREIGN LANGUAGE LEARNING AFFECTING MOTHER TONGUE 
	LANGUAGE SHIFT AMONGST ITALIANS IN FLANDERS AND TURKS IN THE NETHERLANDS 
	UNA PROPUESTA DE VALORACIÓN DE TEXTOS BILINGÜES A TRAVÉS DE TEXTOS NARRATIVOS 
	LANGUAGE ALTERNATION, IDENTITY AND CONTROL IN THREE EMERGENT BILINGUAL CHILDREN 
	STRATEGIES DISCURSIVES ET COGNITIVES DANS L’INTERACTION DE DEUX ENFANTS BILINGUES. ÉTUDE LONGITUDINALE  
	LATVIAN / ENGLISH AND GERMAN / ENGLISH BILINGUAL ADQUISITION: NEW LIGHT ON UNIVERSAL GRAMMAR
	CONCEPTUALISATION ET STRUCTURATION DE TEXTE DANS L’ACTIVITE NARRATIVE CHEZ UN ENFANT BILINGUE FRANÇAIS-ALLEMAND. UNE ETUDE LONGITUDINALE
	THE EMERGENCE OF DEFINITE AND INDEFINITE ARTICLES IN THE SPEECH OF AN ENGLISH-ITALIAN BILINGUAL CHILD
	TWO DEVELOPMENTS OF LANGUAGE SPREAD UNDER ONE LANGUAGE PLANNING IN CHINA 

	4. ANÁLISE DA CONVERSA BILINGÜE / ANALYSIS OF BILINGUAL CONVERSATION
	LIDES AND THE ANALYSIS OF BILINGUAL CONVERSATION. A PROPOSAL FOR ANALYZING SPANISHENGLISH CONVERSATIONS FROM GIBRALTAR WITHIN THE LANGUAGE INTERACTION DATA-EXCHANGE SYSTEM
	CODE-SWITCHING / CODE-MIXING OR KINYARWANDA FOR ALL PRACTICAL PURPOSES: THE BASE LANGUAGE ISSUE
	DIRECT SPEECH REPORTING AND CODE-SWITCHING IN BILINGUAL CONVERSATION: KINYARWANDAFRENCH LANGUAGE ALTERNATION
	PRAGMATIC FUNCTIONS OF CODE-SWITCHING AMONG BASQUE-SPANISH BILINGUALS
	UN MICROCOSMOS SOCIOLINGÜÍSTICO NA GALICIA URBANA: FENÓMENOS DE MICROCONVERXENCIA LINGÜÍSTICA NO CORTE INGLÉS DE VIGO
	¿EXISTE UNA LENGUA BASE EN LA CONVERSACIÓN BILINGÜE?
	ALTERNANCIA DE LENGUAS EN LA PUBLICIDAD EN CATALÁN
	MESTURA E ALTERNANCIA DE CÓDIGOS EN GALICIA: SIGNIFICADO E PERCEPCIÓN SOCIAL
	THE NEGOTIATION OF THE BASE CODE IN SERVICE ENCOUNTERS IN CATALONIA

	5. LINGUAS EN CONTACTO / LANGUAGES IN CONTACT
	LÍNGUAS EM CONTACTO: A (IM)PREVISIBILIDADE NUM CONTEXTO PEDAGÓGICO
	AS INTERFERENCIAS NA FRASEOLOXÍA
	ANÁLISIS DOCUMENTADO DE LA SITUACIÓN LINGÜÍSTICA DE LAS COMUNIDADES MUDÉJARES Y MORISCAS DE ANDALUCÍA ORIENTAL
	VARIATION AND DIFFUSION OF URUGUAYAN PORTUGUESE IN A BILINGUAL BORDER TOWN
	EMIGRANTO DATA: A ‘DEPENDENCY’ APPROACH TO CODE-MIXING
	HIBERNO-ENGLISH: THE RESULT OF A LANGUAGE CONTACT SITUATION
	LENGUAS EN CONTACTO: HIBERNO-INGLÉS Y GALAICO-ESPAÑOL
	A INTERFERENCIA FONÉTICA NO ESPAÑOL DA CORUÑA. A VOCAL [o] TÓNICA
	DIGLOSIA FUNCIONAL Y ACTITUDES LINGÜÍSTICAS EN LA LITERA (HUESCA)
	DE LA TEORÍA A LA PRÁCTICA: DIFICULTADES PARA LA IDENTIFICACIÓN DE LA INTERFERENCIA LINGÜÍSTICA Y OTROS FENÓMENOS DE CONTACTO
	RED TEÓRICA PARA EL ANÁLISIS DE LOS TIEMPOS, MODOS Y ASPECTOS VERBALES: APLICACIONES A LAS CUESTIONES DE LA GÉNESIS DE LAS LENGUAS CRIOLLAS Y DE LA "DESCRIOLLIZACIÓN" A PARTIR DEL HAITIANO Y DEL PAPIAMENTU
	JOAN TORRENDELL ESCRIBE SOBRE: LAS LENGUAS DE ESPAÑA
	DELIVERY YAPıLıR: SINGLE OCCURRENCE OR CO-SELECTION?
	EVOLUCIÓN ESTRUCTURAL DUNHA VARIEDADE MINORITARIA EN CONTACTO: A CONFORMACIÓN DUNHA IDENTIDADE LINGÜÍSTICA DIFERENCIADA NO GALEGO URBANO
	LA ATRICIÓN EN LAS LENGUAS INMIGRADAS. EL CASO DEL CATALÁN DE LOS MALLORQUINES EN LA ARGENTINA
	ALTERACIONES SIMULTANEAS EN LA ESTRUCTURA MORFOSINTACTICA Y EN LOS CAMPOS SEMANTICOS: REVISION DEL CASO DE CONTACTO DE LAS LENGUAS CASTELLANA Y VASCA
	ACERCA DEL CONTACTO DE LENGUAS: ESPAÑOL Y GUARANÍ
	UN NOVO INTENTO DE CLASIFICACIÓN DAS INTERFERENCIAS DO CASTELÁN SOBRE O GALEGO, COA PERSPECTIVA DO ENSINO PRIMARIO E SECUNDARIO Ó FONDO
	CONSIDERACIÓNS ARREDOR DO GALEGO NO INTERIOR DA PROVINCIA DE PONTEVEDRA
	IL CONTINUUM SOCIOLINGUISTICO DEL ROMANESCO IN ACCATTONE
	CONTACTO E INTERFERENCIAS LINGÜÍSTICAS NA PRENSA ESCRITA

	6. PLANIFICACIÓN LINGÜÍSTICA E DESENVOLVEMENTO / LANGUAGE PLANNING AND DEVELOPMENT
	A “LINGUA DA LIBERDADE” E OS PATOIS. UTILIZACIÓN DO OCCITANO NA PROPAGANDA POLÍTICA DURANTE A REVOLUCIÓN FRANCESA
	O ENSINO EN TERRITORIOS CON CONFLICTO LINGÜÍSTICO
	EL CENSO LINGÜÍSTICO DE UNA LENGUA SIGNADA
	COMPETENCIA LINGÜÍSTICA Y ACTITUD HACIA LA LENGUA EN ALUMNOS ESCOLARIZADOS EN UN PROGRAMA EDUCATIVO BILINGÜE
	A “NORMALIZAÇÃO” DA LÍNGUA NO BRASIL
	LA ADAPTACIÓN A LOS USUARIOS: UN FACTOR RELEVANTE DE LA PLANIFICACIÓN LINGÜÍSTICA
	DIALECTE ET FRANÇAIS DANS LES ÎLES ANGLO-NORMANDES: REMARQUES SOCIOLINGUISTIQUES
	EL CONTACTO LINGÜÍSTICO ENTRE CASTELLANO Y GALLEGO: JUICIOS METALINGÜÍSTICOS DE UN HABLANTE BILINGÜE
	LADÍN EN EL TIROL DEL SUR / ALTO ADIGE, ARANÉS EN CATALUÑA, Y LAPÓN EN LAPONIA
	THE STATUS PLANNER’S DREAM COME TRUE, OR NIGHTMARE IN PARADISE?
	A ATUAL SITUAÇÃO DIGLÓSSICA DO BRASIL: SUAS ORIGENS NO BILINGÜISMO DOS PRIMEIROS SÉCULOS DE COLONIZAÇÃO
	LAS POLÍTICAS LINGÜÍSTICAS EN NUEVO MÉXICO Y SUS EFECTOS: MONOLINGÜISMO Y BILINGÜISMO EN ESPAÑOL E INGLÉS DESDE 1848 HASTA EL PRESENTE
	VÍAS DE ENTRADA DO CASTELÁN EN NENOS MONOLINGÜES EN GALEGO. POSIBLES RESPONSABILIDADES DOS PAIS E DA ESCOLA
	BILINGUAL EDUCATION IN CANADA: DESCRIPTION AND EVALUATION OF THE IMMERSION PROGRAMME
	PLANIFICACIÓN LINGÜÍSTICA DO GALEGO. ALGUNHAS REFLEXIÓNS
	ILUSÕES GLOTOPOLÍTICAS E PLANIFICAÇÃO LINGUÍSTICA NA GALIZA
	EL DISCURSO DE LA CALIDAD Y LA DIDÁCTICA DE LA LENGUA
	BASQUE, SPANISH AND ENGLISH: THREE LANGUAGES IN CONTACT IN THE BASQUE EDUCATIONAL SYSTEM
	LOS XUEGOS COMU MEDIU DE DESENDOLQUE LLINGÜÍSTICU. LA ESPERIENCIA ASTURIANA
	ADQUISICIÓN LÉXICA DEL EUSKARA DESDE UN PROGRAMA DE INMERSIÓN TOTAL PRECOZ: UN ESTUDIO LONGITUDINAL
	EMERGING LITERARY STANDARDS AND NATIONALISM. THE DISINTEGRATION OF SERBO-CROATIAN
	INTERPRETACIÓN EN CLAVE ACTITUDINAL DOS DATOS APORTADOS POLO SEMINARIO DE SOCIOLINGÜÍSTICA (RAG)
	UM MODELO DE EDUCAÇOM BILÍNGUE PARA OS POVOS INDÍGENAS DA AMAZÓNIA
	BILINGUALISM AND LANGUAGE PLANNING IN ARMENIA
	BILINGÜISMO HARMÓNICO: MODELO SOCIAL POSIBLE
	A INGÊNUA DESPLANIFICAÇÃO DO BRASIL
	A LINGUA NUNHA NORMALIZACIÓN «BILINGÜÍSTICA»
	«THINGS THAT ARE SPOKEN BY OTHER PEOPLE»: CLASSROOMS AS ZONES OF MYSTIFICATION


	CRÉDITOS / CREDITS



